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The University 101 concept as a method for improving 
university teaching and learning is described^ nith emphasis on the 
faculty training program^ although the approach also includes a 
thre€*credit*hcur freshman orientation oourse- The structure, 
content^ cutccmesr and research findings on the University 101 
program are examined* The approach was originally developed at the 
Oniversity of South Carolina and has been replicated at other 
institutions. University 101 has provided faculty training through 
its ^0 hour training iforkshops for over ttOO faculty and professional 
staff* The faculty training is divided into four phases^ building 
group trusts identifying learning objeetives, interaction with 
learning resources^ and linking with experienced Oniversity 101 
faculty. The program is designed to integrate faculty and 
professional staff in an effort that is both academic and humanistic 
in its orientation in order to reduce the barriers betiieen them at 
the university* The program is also designed to sensitize faculty 
members to the needs and problems of students in general and freshmen 
in particular* Faculty members who have completed the 40 hour 
training teach the Oniversity 101 course, "The Student In the 
Oniversity," that is offered to freshmen, (SW) 
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ABSTRACT 

Th© basic purpose of this paper is to describe the 
University 101 concept as a method for improving Ltfiiversity 
taaohing learnini. Uraversity 101 is an eight year old 
acadeffllo program whioh Includes two basic domponentsi a 
faeulfcy developnisnt training program and a three credit 
hour freshman orientation eourae. The central focus of this 
paper will be on the faculty training program. 

Specifically, this paper will present a practlQal and 
developmental model, including structurei content, outcomea, 
and research findings on an award winning program entitled 
University 101 orglnally developed at the University of 
South Carolina and now replicated at other institutions such 
as the State University of New Xork at plattsburght Clarion 
State College (P«nsylvania) , aeorgla College, Ir^lana 
University of Pennsylvania p md Southern Conneticut State 
CollegSp Urtverslty 101, because of Its mission to improve 
university teaching t has provided faculty training through 
Its forty hour training workshops for over four hundred 
faculty and professional staff and the course has provided 
instruction for approximately 10, 000 studmts who have 
denonstrated a significantly higher retention rate thm those 
atudenta who have not taken the course* University 101 is the 
realplent of the Award for the 'Outstanding Inititutlonal 
Irmvatlve Program'*, bestowed by the National Association of 
Student Pwaonnel Adslnatrators, 1977# 



Is it possible in a time of retrenchment in higher education that a single, 
ijiexpenslve prggram can positively influence i faculty development, student 
retention, atudent orientatloni md utilisation of student support services, 
%^ile slmultaneoualy increasing revenues? Participants and researchers at the 
University of South C^olina are firmly convinced that an academic program 
entitled ''U^versity 101" has achieved such highly desirable outcomes. The 
purpose of this papfer will be to elaborate on the program concept of Unlverulty 
101 Md its unique faculty training program which address the conference theme 
of faculty development. 

Speelflcally, this paper will present a practical and developmental model, 
including structure, content, outcomes, and reaemrch findings, on an award 
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wi'nning progrm fntitled. Uriiveraity 101, developed at the University of South 
Carolina and now replicated at other institutions of higher education* Of most 
fundaTOntal relevance to this Conference^ Univeralty 101 is a faculty developniant 
prograra at the University of South Carolina for improving univeralty teaching. 
It is also a program for accompliahlns extended orientation for aoaderaie credit » 
for inoreasing student retention, and moat importantly , for aQcompllshlng human 
development of all humnm Involved i atudents, staff ^ and faeiJ.ty, 

Still more specif ically , what then is University 1017 University 101 is 
an academic program consisting of a three credit hour course and a related 
faculty/staff development training program.. The course, csll^ University 101 
^The Student in the University^" la an acad«nie, OTntlnulngi orientation, elective, 
pass/ fall course, restricted to freshmen* It is taught in small groups of 
^proximately 20 - 25 freshmen by apeelally trained faculty and staff who have 
recelvwi *halr training, jointly, in a ^0 hour, mandatory, preparatory, work- 
shop. Urdversity 101 has been in existence for eight years ud has a 
participating faculty and staff now of approximately 300 drawn fl^om all moademio 
disciplines and administrative units of the University of South CarQllna'a nlns 
campuses. Through University 101 Instruction has been provided far ovar B^5Q0 
atudents f**Qm 1972 to 1980 on the Columbia campus of the University and hundreda 
more on the otner campuses of the University. 

Th€ course is designed to accomplish a number of objectlvesi providing 
an extensive orientation to the purposes of higher ^ucatlon, in general, and 
an orientation to this UrUverslty in particular i helping freshmen to adjust to 
the University and develop nwre positive attitudes towards the University and 
the learning procasa; improving the retention rate of freshmen i and giving 
faculty and staff special preparation to teach the course which would expose 
them to new and perhaps more effeotive vmys of coianiiiioating subject matter to 
University undergraduates, specially freshmen, and making them (toth students 
and faculty) more knowledgeable about their university and its strviets and 



resourced to aasiet student development. Since its boginnlng as an educational 
experiment in 1972 and its subsequent institutionalization ^ University 101 has 
been Mat carefully researehed Bnd monitored by reiearchera who have been 
osmpletely Independent of the prograffl itaelff. This rtts^arch has fcund that 
participation In University 101 is positively correlated with sigriiricant ly 
higher retention of freemen evm whan the freshmen taking the course have been 
found to be initially lese well qualified, acadamically , than those atudents who 
do not 3 the course. Thuai students who have a iower predicted potential for 
survival are surviving at a aigniflcantly higher rate than thoae with higher 
predicted GPR ^'s . that la, if they take Univeruity 101 J Simultaneously ^ 
University 101 has proved to be extremely effective in promoting retention of 
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^undeclared majore", a group of students who are high-risk retention problems. 

This reaearch has also dernonstrated that University 101 is sign if leant ly as eclated 

with an Incraased knowledge and utilisation of atudent support services by 
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Univeraity 101 atudents. Finally , the program has be«i found to be extremely 
U 

mm% ef f«Qtlve» 

Of central irs.^risat to participants at a conference on faculty development 

would b® the teckground and content of the Univarslty 101 Faculty Training 

Iforkahops, a goal of which is to inaprova university teachir^. University 101 

was originally the result of faculty and presidential efforts to revitalise 

the r^^shmen year at the University of South Carolina, This oanie in the aftermath 

of violent student riots on a deep South conservative campus in 1970 fallowing 

toe United Stataa* Invasion of Canbodla. The University presldimt had become 

TOnvinc^ that behavior ial sciences offered a number of possible answers to 

alleviate many problems In higher education. The faculty and the president 

who were develDplng University 101 visualized that the course would oimultaneously 

impact student retention , profnott faculty devaldpmentp ^d "hL^anlze the university 

mvironment * " ■ 

It was In that spirit of ^huraanigation" that University 101 
was developed. It was an attempt to ^in one form of i^levanca 



by fmking the teacher, tha person, a relevant txperienci for 
the atudent* It was designed as an opportunity to see a 
person as thty work. In their work. It was the granting oV 
accesa to a oombinatlon of cogriitive ^d effective esperienees 
in a single course frafflework that allowed the student to grow 
through perwnal Intarchange, after first having removed the 
affective blocks to learning* The desired result wae a etudent 
open and available to the acquisition of knowledge mndi the 
further application of that knowledge In his or her peraonal 
growth and experience CHeckalp Hiersi Finegold, md Suldeaa, 1972)* 

When the course was originally developed it was a lees publicised agenda 

of the grand designer of the course, a forffler President^ of the Univeralty of 

South Carolina, to provide through the course's faculty training prograo a 

faculty development experience for faculty v^o were in need of sucht Now, 

however, because of its successful acceptance by the faculty, Univeraity 101 is 

represented to faculty and staff as being essentially for thes, a faculty 

development experience. There are thus a number of demonstrated outcoases for 

faculty and staff as followss 

U They receive a unique faculty development experience when they aomplate 
the mandatory MO hour faculty training workshop which is a praparatory 
experience for teaohlng the course* In tha worlcahop they learn mmiy n«w 
teaching techniques, especially focusing on techlnquea which will enable 
them to function more effMtlvely in small groupa with students. In fact, 
many faculty are now participating in the progrM eKclualvely for the 
facidty training experience. In essenoei the training program ataka 
to develop "affective" skilla In faculty (to complement their eognltiva 
skills). Very rnuch like the students, the faculty develop a support 
group in the University 101 experience* Because the program draws its 
faculty from across all discipline and departmental lines, It has the 
effect of pulling together kifidred souls from all areas of the university 
to ffuke friends with each other and develop both personal and profesaloml 
relationshlpB. This enables many people to mmt each other who other- 
wise might not have rantact becwae of the very differing nature of 
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their duties at a large university like this one. In fact, program 
mambmra oeGaalonally Joke about having a "101 Mafia" because of the 
supportive network that develops and infiltratea into every 
organizational unit of the laiiveraity system. This support group 
also enables faculty to generaliEe and expand their University 101 
teaohins Innovations beyond the confines of the course and into their 
regular teaching and woric at the university. 

In the training program especially^ and as they teach the couruej 
the faculty, like the students, learn much more about the Institution 
Thle la eapacially helpful for new faculty who Join the university 
and have some orientaticn probleflis not at all dissimilar tc those 
of students. 

The program integrates faculty and professional staff at the 
miveraity in a Joint Lridertaking which is both academic md 
human iatia in its orientation^ This tends to reduce the barriers 
between the faculty and staff n^mpm at the university and also 
reduMfl tho ateraQtyping that l^th these groups do about each 
other » At the UrUverslty of South Carolina the extensive 
paptlelpation of faeulty and staff in this mmon program has 
prQaoted Bsueh better relationships between faculty and eapecially 
Student Afraira staff. As a teatlraonlal to this, the Unlveralty 
101 progran was awarded In 1977 the National Association of Student 
Peraonnel Administrators, R^ion III, Award for the "Outstanding 
Institutional Innovative Prograrn". 

Unlveralty 101 sennltlzes faculty to both the needa and problems 
of students in general and eapecially thoae of freahraen. 
University 101 provldas for many faculty a rejuvenating experience. 
University tOI has thus formed at the Urdverslty of South Carolina 
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a large faculty and staff group corrfnitted to tha conmon goal of 

humanistically auppsfting students and this, in turni reinforces 
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theaa Mat faculty and staff for caring about freahmen. 

In ©rdar to more appropriataly illustrate how the above enumerated 

outQom^a of the University 101 faculty U^a ning experience are achieved, it is 

appropriate t© Includa the thaery and content behind the University 101 Faculty 

Training Program for improving university teaching* This has beat been 

deaQribed previously by this author and several of his collagues who were 

radpohsibld for developing this training program as written in Fidlor et al t 

In order to prepare University faculty and staff for teachir^ 
roles Hithin the Univ^sity 101 programi a carefully designed 
training prpgram has been developed. The theoretical roots of 
the University 101 faculty training are based on an ejcperientlal 
learning model which owea nuch to Carl Rogers (1969) t Earl Kelley 
(1951), and Malcolm Knovlea (1972)# University 101 faculty trainers 
see themselves as facilitators who sat an atmosphere of openness » 
trust, and flexibility. Although the University 101 faculty U^aining 
that has evolved at USC is grounded in these theoretical notions p the 
moddX Itself is a product of the trainers from the University. 
Bandyra's (1977) social learning concept provides another theoretical 
base* The trainers model behavior which can be uaad by Unl varsity 
101 faculty nhen oonducting their own classes. The same atagas of 
group development QQQVt in the training and the appropriate or 
raqulalte roles must evolve ' in order that faculty le^ners move from 
dapendetioy to self-direction in both the training and In the regular 
course* The faculty training process is not similar to so-oall^ 
aansitlvity or encounter gfoupSp even though some personal disclosure 
and affective expression occur. 

Training for University 101 is sometimes described as preparation 
for GOnd voting the ^Murse you always wanted to teach" but have 
, not had the freedom or opportunity to do so. During the training , 

the applicability of University 101 teaching techniques and 
procedures to other academic classea is atreaaed because the 
workshop training is viewed as a Mmprehensive faculty development 
experience which may be generalized to most learning settings. 
OevelopMnt of the f adult y is further enhanced by the sharing of 
teazling Ideas ard techniques , the interactions of faculty and 
staff from many disciplines, and the recognition of uniqua 
resources and^ potentially problem solving capabilities available 
frM within the extremely heterogeneous group of professional 
trainees. Bs^erlence has shom that the University 101 faculty 
training Is effective for individuals from different acadmic 
dlaclplines who fill riiMrous roles in the university immunity ^ 
staff, faculty, deans, vice presidents, prealdents, and mmters 
of tha Board of Trustees. At the University of South Carolina, 
the BOat appropriate time for workshop training has been during 
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eifcher aumer school or Christmas holidays. UnlverHltv 101 
faouUy ar« not compansated for participating Inlhrtr'aLlng. 

In order to attain the tralnlnfi goals numerous techniauea and 
JrSlS ^OT^f ,^°f^ Potential ^^mtn.r. (MoHoliand and 

oXSle J!* <=' ""tlrylng learning 

m.. .bout fr"ashSe„'lt"Sil 'eed"°an1 d1soSv"fl'''"" ' 
Intapaetten with Lmp»i» ^ Re^ure^... During th« thi.n 

Linking with Expmpimn^a^ rini irrril fir ini Pa« i ^ 

phase four. This l?nto^! P'^^*"*'*^ ^^^"^^V the goal of 

oontihuoua auppl^t JSr'S^vers ?riOiT f''' 

training haa Urainat^ A^'"f f-/-^"^*^ ^f^^** ^^i^ woi-kshop 

beilnara aariirof1Svsr*i%"°iorfloiuv'1u^ 

In addition to offering^ ooL^f.Lf? J ^ lunaheon rteetlngs begin. 

provide oocaaiona'^ha^f ?he°?^°u JlLlh^llJef' '""^''^""^ 
proble«3 in the t.aohing of l^^^ P''°S''"« ""^ 

?^iniS« ^^s^.^h«a ^^^^^^^^^^^^ 

*a With a„, univaraity lO^matl^n^aini^^ Jl---' 
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* dynamic aod reiponsive to the Individual and group needs. 

fhai^a to the student riota in the late 1960'3 and an unuaual , visionary 

president, with the continuing support of sueaeaaive progressiva presidential 

adfliinistratQrs, the Univeraity of South Carolina began to make changoa in 

inatitutional atruaturea that affected ffeahmen long before the end of the baby 

boom was in alght and before that institution had any kind of significant 

concern for retention* Now, however, moat of us in higher education no longer 

have that luscury. Now higher education must make changes if it io to survive 

in anything rearabling its preaent form« ThuSp the student has finally become 

a more precious conmodity ar^ institutions must now concern themselves with 

making their atudenta more effective learners so that, if nothing else, they can 

be retained and budgets preserved. University 101 la one response that addresses 

this aituation without sirQultaneously necessitating unethical educational 

practices and/or the aimultaneous lowering of standards. It is the argument 

of those InvQlved In Univeraity 101 at the University of South Carolina that 

student retention rainot be improved until faculty ^ar^e their attitudes , values t 

i 

and partiauierly their behaviors in the clasaroonp and until certain institutional 
atruaturea are developed to help atudenta sake more successful adjuatmenta to 
a university. Post secondary education must take Into account the steady states 
declining enrollment p ard the need for more faculty and student developments In 
that spirit I Univwaity 101 la offered as a tested, replicable, model for 
humanlstieei ly oriented faculty growth, with numerous additional institutional 
benefits* University 101 is a response to this chalrenge and to the challenge 
of loproving university teaching* 

FOOTNOTRS 

Vaul Pldler, "Urd^verslty 101 Evaluation 197^^70 Research Questions and 
Findings", a study published by the Division of Student Affairs , University of 
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,^lbid.s p* U 

:■ 10 



^Ibid,, Tables 2» 5, 6. 
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